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SOCIALIZATION OF THE INDIVIDUAL IN THE VIRTUAL SPACE: RISKS, OPPORTUNITIES, AND PEDAGOGICAL STRATEGIES (THE CASE OF THE THAI SOCIAL ENVIRONMENT)
Abstract
The paper examines personal specialization in virtual space through the lens of Thai youth socialization. Using the frameworks of network society theory, critical pedagogy, and technological socialization, the study highlights the dual nature of digital transformation—both a field of opportunity and a source of psychological and ethical risks. The analysis emphasizes the balance between collectivist values and individual digital identity, proposing strategies for fostering critical digital thinking, temporal self-regulation, and responsible media behavior in higher education.
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Introduction
The digital environment increasingly determines the mechanisms of personal socialization, shaping new models of behavior and communication [4, pp. 47–49]. In Thai society, online interaction has become a significant factor in forming youth value orientations [7, p. 46]. Under these conditions, there is a growing risk of identity fragmentation; however, there are also opportunities for developing critical thinking and digital ethics [6, pp. 112–115].
Purpose and Objectives of the Study
To identify the characteristics of personal specialization in virtual space within Thai society, determine associated risks and opportunities, and outline pedagogical strategies for shaping a socially responsible digital identity.
Theoretical Proposition
The study is grounded in the concept of the network society [2, pp. 155–160], critical pedagogy [3, pp. 61–68; 5, pp. 35–41], and the philosophy of technological socialization and development in education [4, pp. 47–49, 104]. In post-pandemic Thailand, virtual space has become a central sphere of youth socialization, expanding opportunities for self-expression while generating emotional and ethical challenges.
According to Phonngam and Thongchai, Thai students often regard social media visibility as a marker of social success [7, p. 53]. This tendency resonates with Bauman’s notion of a fragmented identity—where the self is dispersed across multiple digital representations [1, p. 88]. In a culture historically oriented toward collectivist ethics, this shift creates a pedagogical dilemma: how to reconcile individual digital self-realization with communal responsibility.
International and Ukrainian pedagogical experience indicates that critical digital thinking can be cultivated through the integration of media literacy, philosophy of technology, and social communication studies [3, pp. 61–68; 4, pp. 47–49; 5, pp. 35–41]. Accordingly, virtual specialization should be regarded not merely as technical adaptation but as inner growth—developing reflection, ethical responsibility, and empathy. Hence, virtual socialization functions both as a space of risk (information dependence, empathy loss, manipulative algorithms) and a space of opportunity (self-education, creativity, media competence, emotional intelligence).
As Suwan-achariya argues, educational design must shift toward sovereign pedagogy—managing time, attention, and information flows as components of temporal capital [8, pp. 73–76]. Virtual specialization thus integrates digital identity, autonomy in learning, and ethical reflection, requiring a pedagogy of responsibility and participation.
Conclusions
Virtual space has become a core environment for personal development in the twenty-first century. In Thailand, it intertwines traditional values with digital forms of expression. Educational strategies should promote critical digital thinking, empathy, and ethical behavior. University curricula ought to include courses on digital culture, the social psychology of virtual communication, and responsible media practices.
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